Off-Campus Student Teaching in Home Economics by Some Teacher Training Institutions by Alton, Anna Belle Davis
Prairie View A&M University 
Digital Commons @PVAMU 
All Theses 
8-1956 
Off-Campus Student Teaching in Home Economics by Some 
Teacher Training Institutions 
Anna Belle Davis Alton 
Follow this and additional works at: https://digitalcommons.pvamu.edu/pvamu-theses 
Olf-Urirep'Us leeching in Horr.u 




OFF-CAMPUS STUDENT TEACHING IN HOME ECONOMICS 
BY SOME TEACHER TRAINING INSTITUTIONS 
By 
Anna Belle Davis Alton 
A Thesis Submitted in Partial Fulfillment of 
the Requirements for the Degree of 





Prairie View Agricultural and Mechanical College 
Prairie View, Texas 
August, 1956 
lk« W. R. Bants Library 
ACKNOWLEDGMENT 
The writer wishes to acknowledge her grateful 
appreciation to Mrs. Elizabeth May Galloway, Dean of 
the School of Home Economics at Prairie View Agricul­
tural and Mechanical College, for the interest and gui­
dance in planning the problem, designing the question­
naire, analyzing and tabulating the data, and reacting 
to the writing of this report. 
Recognition is also due the sixteen home eco­
nomics teacher trainers who responded to the question­
naire and sent the evaluating techniques, without whose 
cooperation the data for this study could not have been 
secured. 
The writer would also like to acknowledge the 
help of her husband, W. Irvin Alton, Sr., who helped to 
tabulate the data and to secure professional literature. 
Sincere appreciation to Mrs. Martha E. Forney, 
librarian at the Pickard High School, Brenham, Texas, and 
to Mrs. Hattie M. Flowers for the loan of books and bul­
letins, and to the librarians of Prairie View Agricultural 




To my husband, W. Irvin Alton, Sr., 
and 
to my son, W. Irvin Alton, Jr., 






Anna Belle Davis Alton 
Waco, McLennan County, Texas 
Public Schools: J. H. Hines Elementary 
and A, J. Moore High School, Waco, Texas 
Prairie View Agricultural and Mechanical 
College, Prairie View, Texas, B* S. 
Degree in Home Economics, 1927 
Candidate for the Master of Science 
Degree, with a major in Home Economics 
Education at Prairie View Agricultural 
and Mechanical College, Prairie View, 
Texas, 1956 
v 
TABLE OF CONTENTS 
CHAPTER PAGE 
I. INTRODUCTION 1 
II. REVIEW OF LITERATURE 10 
III. METHOD . . 22 
IV. FINDINGS AND DISCUSSION 26 
V. SUMMARY AND RECOMMENDATIONS kS 
BIBLIOGRAPHY 5^ 
APPENDIX 57 
Exhibit A - Letters to College Super­
visors of Student Teachers » . 57 
Exhibit B - Questionnaire Concerning 
Provisions for Off-Campus 
Student Teachers in Home 
Economics Education Fol­
lowed by Leading Teacher 
Training Institutions ... . 58 
Exhibit C - Evaluating Devices for the 
Student Teaching Program of 
Four Institutions. ...... 62 
Exhibit D - Colleges Participating in 
the Study, 6b 
Exhibit E - A Suggested Appraisal Sheet 
for Principal's Office File. . 65 
vi 
LIST OF TABLES 
TABLE PAGE 
I, TYPES OF COMMUNITIES SERVED BY INSTITUTIONS . 29 
II. INSTRUCTION AIDS FOR STUDENT TEACHERS .... 30 
III. TIME SPENT IN STUDENT TEACHING OFF-CAMPUS . . 33 
IV. CLASSROOM ACTIVITIES AS A PART OF THE 
STUDENT TEACHING EXPERIENCES 37 
vii 
LIST OF FIGURES 
Number V Page 
1. Experiences and Understandings Prior 
to Student Teaching .••••••••*•• 35 
\ 





Student teaching has been and is likely to con­
tinue to be one of the most important phases of the pro­
fessional education of the prospective teacher. Within 
the broad area of teacher education, attention has been 
focused on various specific elements of the teacher train­
ing curriculum, such as laboratory experiences in student 
teaching, measurement and prediction of teaching success, 
teacher competencies and courses designed to de elop these 
competencies. 
It is obvious that the teacher candidate should be 
inducted into the profession carefully through challenges 
to give their best effort to skillful teaching. It is the 
philosophy of teacher training institutions that theory is 
several times more valuable when it is accompanied by prac­
tical experiences? that the imagination and training of the 
prospective teacher are considerably enhanced when the 
theories of teaching and human behavior are clearly des­
cribed and carefully applied under expert supervision, to 
problems encountered in actual life situations.-*- Today, 
provisions for laboratory experiences in student teaching 
are offered widely in teacher training institutions. There 
^-Committee on Teacher-Education, A Handbook for 
Prospective Teachers. In-service Teachers, and Administra­
tive and Supervisory Officers. Prairie View State College. 
August, 19^1, p. 51. 
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is a growing concern that these provisions in off-campus 
school situations should be comparable to the teaching 
situations in which the beginning teacher may be employed. 
A repeated search for literature concerning pro­
visions for off-campus student teaching in the field of 
home economics, revealed that studies which have been re­
ported, if any, have not been available in the sources 
used. However, a great many studies have been found con­
cerning practices or provisions for off-campus student 
teaching in general. Since student teachers of home eco­
nomics and of other fields have much in common, studies 
directed toward student teaching in general would probably 
be applicable to some extent, to home economics student 
teachers, also. 
It was the purpose of this study to investigate 
current practices in the provisions for laboratory experi­
ences in the preparation of homemaking teachers. Public 
school administrators are requesting better qualified 
teachers, according to many forms to be filled out regard­
ing prospective teachers. Teachers who can fit in and do 
an outstanding job of working with pupils and other staff 
members are preferred; therefore, colleges should provide 
for an initial acquaintance of the prospective teachers 
with public school situations. 
It has been recognized that the American Association 
of Colleges for Teacher Education would be expected to fur­
nish leadership to the colleges in up-grading any aspect 
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of the program. This organization, from its earliest exis­
tence, has worked to improve college programs in the prep­
aration of teachers for the schools of the nation. Re­
peatedly, this association has indicated that direct super­
vised experiences with children, youth, and adults are ex-
sential factors in the preparation of the prospective 
teacher. 
It is recognized, also, that opportunities for ap­
prentice-ship work, toward the end of the pre-service 
training period, for developing certain competencies, can 
best be acquired through opportunities to come into the 
school systems, to observe, to practice under leadership 
and direction. The candidates then go back to their teach­
er training institutions to evaluate and to condition their 
own thinking and to develop a philosophy regarding the ex­
periences which they have had during the practice teaching 
period. 
Application of this body of theoretical principles 
relevant to pre-service teacher education is the basis of 
Standard VI, Governing Professional Laboratory Experiences, 
adopted by the American Association of Colleges for Teacher 
Education.1 Therefore, this period of orientation and in­
duction is generally referred to as student teaching. 
It is believed that the work of the National Com-
1American Association of Colleges for Teacher Edu­
cation, Revised Standards and Policies for Accrediting 
Colleges for Teacher Education. Oneonta, New York. 1951* 
pp. 20-32. ' ' 
if 
mission on Teacher Education and Professional Standards of 
the National Education Association and the corresponding 
commissions of the State Teachers Associations have been 
influential in requiring an increase in direct experiences 
in teacher education during the pre-service preparation of 
the teacher# Recommendations for structuring the approved 
programs for teacher education include increased emphasis 
upon institutional provisions for laboratory experiences. 
The Texas Education Agency, in its recently released Stan­
dards for Teacher Education in Texas, describes an approved 
program of teacher education in this manner* 
1, Makes arrangement whereby college students 
can observe, teach, and share in the vari­
ous activities and responsibilities common­
ly experienced by teachers in the area of 
specialization. Campus-operated schools, 
off-campus schools, and non-school agencies 
may provide facilities for the various 
phases of this program. There should be 
evidence of complete co-operation between 
the teacher education institution and the 
co-operating school or agency in all matters, 
having to do with the program of on-the-^ob 
professional experiences to be provided the 
student teacher. 
2, Provides opportunities for students to ob­
serve both the curricular and co-curricular 
activities of children and youth prior to 
student teaching. There should be evidence 
that teachers of theory, methods, and tech­
niques are utilizing the development of their 
courses, 
3, Provides evidences that the student teacher 
is receiving, in the school or schools where 
he has been assigned, adequate supervision 
from the co-operating teacher and the college 
supervisor.-1-
1̂Texas Education Agency, Standards for Teacher Edu-
^i°n in Texas. Austin, Texas, 1955, Bulletin tfk, pp7~13-
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With the increase In the amount and variety of ex­
periences, has come the problem of providing for the home-
making teacher candidate sufficient facilities for an ade­
quate program of laboratory experiences. Swenson and 
Hammock, after analyzing the problem of facilities, assert 
that: 
This Increase in enrollment has caused teacher 
education institutions to increase the number 
of types of schools used. The public school 
is near, it can absorb relatively large numbers 
of college students, it is relatively inexpen­
sive to the college, and most important, per­
haps, It is already built and staffed and im­
mediately ready for use.^ 
It is obvious that the campus school could no longer accom­
modate this increased demand for additional laboratory ex­
periences. Thus, by choice and by necessity, Prairie View 
Agricultural and Mechanical College turned to the nearby 
public school, Sam Schwarz High, Hempstead, Texas, as early 
as the school term of 1926-27, a?5 an off-campus student 
teaching center for home economics students* The writer of 
this study, a candidate for graduation, May, 1927. was the 
first home economics student to be assigned to off-campus 
student teaching. 
The writer also served as off-campus critic or co­
operating teacher for home economics students from Prairie 
E. J. Swenson and R. C. Hammock, "Off-Campus Lab­
oratory Experiences; Their Growth, Importance, and Present 
Role in Teacher Education," Off-Campus Student Teaching. 
Thirtieth Yearbook, cited In, Association for Student Teach­
es* Facilities for Professional Laboratory Experiences in 
Teacher Education. Thirty-third Yearbook, Lock Haven, 
Pennsylvania, 195M-, p. 62. 
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View Agricultural and Mechanical College for twelve years 
(1931 to 19^3) in the Sam Schwarz High School, Hempstead, 
Texas, The responsibilities of the critic teacher, as she 
was then known, were to check lesson plans of the student 
teachers, to aid the student teacher to become adjusted to 
her new situation and responsibilities, to hold conferences 
with the student teachers, to help the student teacher to 
evaluate herself and the work of her pupils, and to eval­
uate the work of the student teacher. 
The qualifications of the cooperating teacher were, 
at least three years of teaching experience, with a bache­
lor's degree in home economics, also with special courses 
in supervision of home economics student teaching, desir­
able personality traits and general health conditions, plus 
other more or less definite factors. 
With the increase of home economics students for 
student teaching centers, Prairie View Agricultural and 
Mechanical College, at the time of this study, had nine off-
campus teaching centers for home economics students. 
The recent trend of the home economics program, to 
be family centered, means that there needs be a change of 
techniques in the teaching of home economics, in providing 
experiences, and in the evaluation of such program. There­
fore, the teacher training institutions must provide exper­
iences for teaching in a family centered program. This 
problem aroused the interest of the writer in making a 
study to ascertain some of the more recent provisions which 
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have been made for off-campus student teaching in home ec­
onomics by some leading Regro Teacher Training Institutions 
in the United States, 
In order to determine these provisions, It was nec­
essary to answer the following questions: 
1, What are the responsibilities of some of the 
cooperating teachers in the off-campus situ­
ations? 
2. What are some agreements between the cooper­
ating schools and the college administration? 
3# What are some administrative practices con­
cerning off-campus student teaching? 
b, What are the responsibilities of the student 
teacher while at the center? 
5. To what extent do the teacher trainer and the 
cooperating teacher work together? 
6. What are some experiences and understandings 
which students should have prior to student 
teaching? 
7. What are some methods and techniques used in 
evaluation of the student teacher by herself 
and others? 
Definitions of the following terms, as they have 
been used throughout the study, may help to clarify the 
reading: 
1. Student teaching—the period of guided or 
supervised teaching when the student assumes 
increasing responsibility for work with a 
given group of learners over a period of 
lessons or learning experiences. 
2. Off-campus student teaching is that student 
teaching which is conducted in the program 
of any school not defined as a campus school. 
3. All-day student teaching is that in which 
the student teacher is assigned for the en­
tire school clay for a stipulated period of 
8 
weeks. 
3+. The cooperating teacher is an off-campus 
teacher into whose classes or activities 
are placed college students for the pur­
pose of obtaining experiences in student 
teaching. 
5. College supervisor is a staff member of 
the college who works regularly with stu­
dent teachers. She is usually the resi­
dent teacher trainer and teaches the 
methods courses. 
6. Professional laboratory experiences in­
clude all those contacts with children, 
youth and adults which make a direct con­
tribution to an understanding of indivi­
duals and their guidance in the teaching-
learning process.1 
The purposes of this study were (1) to analyze the 
findings afforded by a questionnaire sent to twenty-seven 
leading teacher training colleges, relative to provisions 
for off-campus student teaching in the field of home eco­
nomics education as followed by these institutions; and 
(2) to determine any uniformity in the development of com­
petencies expected of the new teacher by these institutions. 
It has been assumed that the findings of this study 
may enable the writer to evaluate in an analytical way the 
provisions for off-campus student teaching in the field of 
home economics in some of the leading institutions for 
Negro students in the United States. It was assumed, again, 
that the appraisal of the program of Institutions partici­
pating in the study may furnish data which might enable co-
Association for Student Teaching. Facilities for 
Professional Experiences in Teacher Education. 1954 feai> 
Book, Lock Haven, Pennsylvania, pp. k, 5-8. 
9 
operating teachers to work more effectively in the prepar­
ation of the prospective teachers. And finally, that some 
policies may be identified which are essential for the 
functioning of an adequate program in laboratory experi-
,, y> 
ences for the prospective teacher, h 
This study was limited to the information given by 
a group of teacher trainers working in degree-granting in­
stitutions that offer teacher training in home economics, 
with provisions for off-campus experiences. 
The data for this study were secured largely through 
questionnaires which were sent to twenty-seven teacher 
training institutions for Negroes in the United States. In 
addition, information was gained through personal inter­
views with principals and cooperating teachers who were 
working in schools used as teaching centers for home eco­
nomics students by Prairie View Agricultural and Mechanical 
College. Studies, books, periodicals, and yearbooks also 




REVIEW OF LITERATURE 
Many studies have been made and many others are 
still being made on the preparation of prospective teach­
ers in general, however, no complete study was found in 
the sources available concerning the provisions for off-
campus student teaching in the field of home economics. 
Yet the writer has been reasonably certain that the princi­
pal issues regarding certain phases of student teaching in 
the off-campus situation for preparation of teachers in 
general, are applicable to the prospective teacher in the 
field of home economics, also. Moreover, the college des­
ignates the cooperating school for off-campus student 
teaching centers for all candidates regardless of their 
major field. Similarly, other efforts to supplement edu­
cational methods with student teaching experiences, in 
order to ensure a greater degree of professional competence, 
are comparable for the various fields. 
It is obvious that several of the earlier studies 
which have been mentioned in this report are not specifi­
cally concerned with the preparation of teachers in the 
field of home economics. These studies were vitally sig­
nificant because they recognized the common concept of the 
student teaching program irrespective of the student's 
major field. 
It seemed eminently sound to consider first, the 
10 
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report of Butterweck (10) who summarized student teaching 
programs as to when, where, and how. Briefly stated! 
When? ...Field work should be undertaken in 
at least two installments, the first at the be­
ginning of the student's junior year; the second, 
at the end of his senior year. When? ...The stu­
dent needs experiences in both the on-campus sit­
uation and in the off-campus situation. How? The 
prospective teacher needs to assume full respon­
sibility from the beginning with groups small 
enough for him to direct them successfully. Su­
pervision at this point should be sufficiently 
frequent to ensure that weaknesses are overcome 
as rapidly as the student's ability permits. How 
long? Until there is evidence that competency 
has been developed to the extent that the young 
teacher can proceed on his own. 
If field work can be expected to provide the stu­
dent teacher with a basis in experience for understanding 
and applying many of the obscure verbal abstractions which 
he obtained in his subject matter and professional courses, 
it is essential that certain precautionary measures precede 
the general organization of the program. 
Ashmore (7) outlined procedures for educational 
planning, in this regard, which are currently in use at 
Georgia Teachers College. Among them were included the 
following suggestions: 
1. Investigate carefully the current litera­
ture in the field of off-campus student 
teaching. 
2. Visit all major institutions in the state 
having similar programs. 
3. Visit one or two good Institutions out of 
the state with successful programs. 
H-. Develop into written form the plan, poli­
cies, and procedures. 
5. Develop the criteria to be used in selec­
ting the off-campus centers and the cooper­
ating teacher. 
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6. Visit each school center within a radius 
of 100 miles to select the best ones in 
terms of the criteria. 
7. Plan a brief workshop experience for all 
cooperating teachers to orient them in 
their new duties. 
8. Plan an in-service program for the co­
operating teachers. 
Grim (27) reported a study made by the College of 
Education at the University of Minnesota, Data were ob­
tained from forty-nine institutions representing every 
section of the country. These data were secured in order 
to answer questions related to certain administrative pha­
ses of student teaching. The findings revealed that only 
one institution limited student teaching experiences to a 
campus laboratory school. More than one-half of the re­
porting institutions made some use of schools outside the 
city in which the teacher training institution was located. 
According to Rogers (18), the principals of student 
teaching centers have responsibilities to be even more 
alert than is true for the principals of schools which 
have no student teachers. They must see to it that the 
city prescribed courses of study and materials are used for 
the development of pupils. The principals must not step 
aside and permit the representatives from the institutions 
to make the decisions; nor should the college prescribe 
the pattern which the off-campus school should follow. It 
was made clear that there was a need for Joint planning 
and mutual understanding between the cooperating school 
officials and the college officials as to the cooperating 
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schools' methods, philosophy, courses of study, and the 
purposes. 
Cisne (21), 1938, made a study in which he compared 
on-campus and off-campus facilities for practice teaching 
in fifty-six colleges. He stated that forty-four of these 
colleges used junior high schools as off-campus centers. 
Thirty used senior high schools; twenty-one colleges usee 
rural schools for off-campus student teachings. In addi­
tion, he reported that cooperating schools are usually se­
lected by the colleges and the local school board. Off-
campus practice teaching classes were larger than were on-
campus practice teaching classes. The cooperating teachers 
remained in the room while students were teaching 92 per 
cent of the time in off-campus schools, and 87 per cent of 
the time in classes on campus. 
Flowers (22) made a study of practices for student 
teachers in fifty leading teacher training institutions. 
Her study included descriptive data relative to ten aspects 
of the student teaching program, namely: type and size of 
schools selected for training centers; type of student 
teaching situation on-campus or off-campus; the socio-eco­
nomic status of the school community in the off-campus 
situation; the residential status of the student teacher; 
activities engaged in by the student teacher; prerequisite 
course for the trainee; the academic preparation and selec­
tion of cooperating teachers; the teaching and supervisory 
load of the college supervisor of student teaching; finan-
lb 
cial and other administrative assistance given to the co­
operating school by the institution; and guidance, place­
ment, and follow-up services provided for the trainee. 
A study of the tabulation of the data showed that 
the off-campus teaching situation for the trainee was, by-
far, the more desirable. However, more than one-half of 
the institutions maintained the on-campus school to provide 
for experimentation and research, in-service training and 
observation. It was interesting to note in Flower's report 
that home economics provided the only opportunity for pro­
spective teachers to obtain laboratory experiences with 
children of pre-school age. 
Further, the data revealed that practice teaching 
facilities were arranged in every type of community which 
could make provisions for the trainee to find direct appli­
cations of his theoretical training in off-campus situa­
tions most nearly comparable to the situation in which he 
might be employed. That institutions are highly selective 
of the training centers and the quality of supervision with 
continued emphasis on lengthened periods of practice were 
among other pertinent findings. 
Providing for extra-class experiences as discussed 
by Blair (9), gives the student teacher and her pupils ad­
ditional opportunity to know and understand each other* 
She pointed out that it is important for the student teach­
ers to have experiences which reveal the purposes, the 
values, and the correct procedures in arranging extra-class 
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activities with pupils. In this connection, Flowers found 
that off-campus student teaching offers such experiences as 
participation in intra-mural activities, interscholastic 
league, academic clubs, musical organizations, hot lunch 
programs, athletics, community recreation, parent-teacher 
association, and surveys, 
Dalrymple (12), in 195If» made a study of 39 girls 
in the school of home economics who had completed their 
student teaching in 1951-52. The purpose was to determine 
the extent to which the students' experiential background 
aided in the proficiency of student teaching in the field 
of home economics. It was found that students with prac­
tical home experiences took more initiative in classwork, 
and demonstrated outstanding ability to apply knowledge to 
everyday living. They had a wealth of background experi­
ences to draw upon, and were capable of good management in 
every phase of teaching. It was found that those of less 
experience showed a lack of interest in teaching, as well 
as a lack of enthusiasm in student teaching. They admitted 
that they felt unqualified to teach homemaking because of 
the lack of first hand experience. It was expressed that 
richness or sparsity of experiences within the home and 
with children or family members was to be associated with 
student teaching proficiency for students in home economics. 
According to Kinney and Pearson (1^), teacher train­
ing institutions should provide an all-purpose laboratory 
in the home economics building In which the prospective 
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student teacher can have an opportunity to master skills 
as the needs are recognized. This enables the prospective 
student teacher to develop or increase her self-confidence 
before going off of the campus to teach. Such students met 
in the laboratory and discussed their weak points, and 
learned to work independently of the instructor. Kinney 
felt that skills which are the result of practice, take 
place only when adequate opportunities are provided. 
In 195C, Botner (11) made a study to determine which 
was more effective, extensive or intensive student teaching. 
This study revealed that although full time student teach­
ing offers the greatest possibilities for the student teach­
ers to have the total experiences of the teacher in service, 
he also emphasized that more time alone, spent in student 
teaching would not guarantee effective student teaching ex­
periences. To ensure that enriched teaching experiences 
will be provided, the institutions should set up programs 
of in-service and pre-service training for cooperating 
teachers, emphasizing the most effective utilization of the 
time devoted to student teaching. He recommended that 
teacher training institutions should offer a workshop for 
cooperating teachers, emphasizing the most effective ways 
of providing erriched teaching experiences for student 
teachers. This workshop should be offered free to the co­
operating teachers serving the institution as a compensa­
tion for their services. 
McGrath (17), 1950, made a survey of practices 
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relating to supervisors of student teachers of 171 insti­
tutions. The results showed that the off-campus resident 
student teaching program required more time for superviso­
ry travel, and for selection of co-operating school facil­
ities. That there was need for additional in-service 
training of new co-operating teachers to which the super­
visor can lend invaluable assistance was also found. The 
quality of new teachers entering the teaching profession 
each year was dependent, to a high degree, upon the type 
of experiences which had been provided under the direction 
of supervisory teachers. 
Some ways by which student teachers could achieve 
acceptable classroom control were analyzed by Davis and 
Brooks (13)• In brief, they were: the recognition of the 
fact that high school pupils learn at a different rate from 
college students 5 recognition of individual differences in 
classroom; fairness toward pupils in his classroom; accep­
tance of pupils in planning the contents and techniques to 
be used or employed; and in making the lesson useful and 
appropriate to every day living. Among other qualities, 
the student teacher needs a sense of humor. It was sug­
gested that if the prospective teachers who feel apprehen­
sive about their ability to establish good classroom con­
trol accept the above plan, problems of misbehavior would 
tend to lessen. 
In the study of the "Bowling Green plan" for stu­
dent teaching, Litherland (15) stated that the student 
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needs the stimulus of direct contacts with, and participa­
tion in, the on going program of the school and the commun­
ity life. He should hme the opportunity to see the edu­
cational program as a ,5whole", uninterrupted by campus 
classes which are not directly related to the laboratory 
experiences. Litherland gave three functions of off-campus 
student teachingi to provide experiences in a non-labora­
tory situation; to increase the student's understanding of 
the school and its relation to the community it serves; and 
to provide experiences in community living. And finally, 
he suggested that his true evaluation comes when the stu­
dent returns to the college campus, at which time a written 
report of the total experience is required of each student. 
Reports are also obtained from the off-campus school in 
which the student taught. These reports serve as a basis 
for individual conferences, group discussions, and a gene­
ral appraisal of the total program. 
Relative to the specific areas of competencies to 
be desired of the prospective teacher, Bare (20) listed 
subject matter, applying knowledge of psychology, curricu­
lum planning, overall personal qualities, self-evaluation, 
evaluation of pupil achievement, applying knowledge of soci­
ety, and the methods of teaching. She also found that all 
areas of competencies were considered important by the 
teacher trainers who took part in the study, though they 
were ranked in different order. 
The abilities of home economics student teachers 
19 
appear to be evaluated by a variety of techniques. Bare 
concluded that there is still a real need for further study 
of the evaluating process for student teachers in home eco­
nomics. 
Full time student teaching as a substantial off-
campus experience—the ''professional semester"—was des­
cribed by Batchelder (8) as a digression from the tradi­
tional pattern of pre-service training of students at 
Indiana University. By distributing the load of student 
teachers among many off-campus schools, greater selectivi­
ty with respect to supervising teachers was possible. The 
success of any off-catnpus teacher training program lies in 
assigning students to highly qualified classroom teachers 
who enjoy working with student teachers. 
The Texas Association for Student Teaching (29) 
made a study of off-campus student teaching programs in 
Texas, 1955. Twenty-nine teacher-training institutions, 
both Negro and white participated in the study. The study 
was concerned with the following aspects of tho teacher-
training programs: 
Section 1. Administration 
Section 2. The Student Teacher 
Section 3» Evaluation of Student Teaching 
Section *+. The Cooperating Teacher 
Section 5* The College Supervisor 
The findings confirmed the conclusions that it was difficult 
to evaluate the need for financial arrangements between the 
cooperating school and the teacher-training institution; 
however, a written agreement between the two schools would 
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probably aid the clarification of responsibilities. Seldom 
were rating sheets of the student teacher maintained in the 
office of the principal. More than half of the institu­
tions considered the following experiences and understand­
ings an important part of the pre-student teaching experi­
ences 
1. Planning instructional units 
2. Knowledge of general school practices 
3. Use of library 
• • Knowledge of classroom personnel 
5. Interpreting school practices 
6. Observation and participation 
7. Knowledge of courses of study 
Pull day student teaching for an entire semester should be 
the goal toward which most teacher-training programs should 
strive. Although a variety of compensations were offered 
the cooperating teacher to create more interest in her work 
with student teachers, an appeal to her sense of profession­
al responsibility should be the major inducement offered. 
Brief Summary of Chapter 
The supply of literature is rather abundant pertain­
ing to provision for off-campus student teaching in general. 
There is agreement among the studies reviewed that off-cam-
pus teaching centers offer more opportunities for the de­
velopment of those competencies necessary for successful 
teaching than do the on-campus centers. 
Full time off-campus student teaching gives the pro­
spective teacher an insight into her or his role as a teach­
er. The success of any off-campus teacher training program 
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depends upon the understanding and the cooperation between 
the teacher trainer or the college staff and the public 
school administrators. 
The cooperating teacher must be qualified and 
should be one who enjoys working with student teachers. 
The supervising teacher should be free to visit the co­
operating centers at least once per week. 
Student teaching programs should be pre-planned 
and evaluated in terms of the goals of the total teacher 
education program of a given institution. There is a 




The writer has always felt a keen interest in stu­
dent teaching, perhaps due to previous experiences as one 
of the pioneers, both as a student teacher and as a cooper­
ating teacher, in the off-campus teacher training program. 
The changes and the growth of the teacher training 
program at Prairie View Agricultural and Mechanical College 
in Texas, the enrollment of home economics students for off-
campus student teaching, the types and the numbers of co­
operating centers and the type of Improved supervision by 
the teacher-trainer, together with teaching homemaking in 
a school which might be selected, if needed, by the college 
as an off-campus teaching center for home economics students, 
gave impetus to a desire to find out what other teacher-
training institutions were doing and whether there was uni­
formity in the way these colleges were providing for off-
campus teaching experiences. 
This has been a study of provisions which have been 
made for off-campus student teaching in home economics in 
some of the leading Kegro teacher-training institutions in 
the United States. No attempt was made to go into full de­
tails with all factors concerned with off-campus student 
teaching. 
A check at the college library was made to ascer­
tain what literature was available and whether any similar 
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studies had been made with somewhat similar purposes. A 
questionnaire was developed and a letter of transmittal was 
drafted. Suggestions which were made for improvement were 
given careful consideration, after which the final forms 
we re approved. The questionnaire consisted of eight major 
headings: 
A. The types of student teaching situations 
B. Residential status of student teachers 
C. The cooperating schools 
D. The administrative practices 
E. The student teacher 
F. Experiences and understandings which students 
have prior to student teaching 
G. The cooperating teacher 
H. Factors influencing evaluating of student 
teaching. 
The questionnaire was not as inclusive as it might 
have been for a more complete study of all phases of the 
student teaching program. As has been stated, this question­
naire was designed merely to ascertain some of the practices 
regarding home economics students in off-campus teaching 
centers. The letter of transmittal and a copy of the ques­
tionnaire appear in the Appendix, Exhibits A and B. 
A list of institutions to be included in the study, 
was sought through the use of the Negro Year Book, 1952. 
Twenty-seven colleges were selected because they were 
teacher training institutions providing off-campus student 
teaching experiences in home economics, A letter of trans­
mittal and a copy of the questionnaire were mailed to the 
twenty-seven (27) teacher training institutions. Eighteen 
of the questionnaires were checked and returned; sixteen 
were usable, which on the whole was considered a satisfac-
2b 
tory number to realize most of the purposes of this study. 
The data included in this study were for the period of one 
school year, 1955~56. The writer relied upon statistical 
procedure to ascertain the results tabulated in Chapter IV. 
The data from the institutions were tabulated on Master 
sheets for detailed study. Significant facts were weighed 
and findings outlined under the following headings for dis­
cussions: 
1. The administration 
2. The cooperating teacher 
• The cooperating schools 
. The student teacher 
5. Factors influencing evaluating 
of student teaching 
Tables and figures have been developed to show certain 
facts of the findings. 
The person who received the questionnaire for the 
institution was asked to send copies of any evaluative de­
vices which were used in their program of off-campus stu­
dent teaching. Twenty-five per cent of the institutions 
responded to this request. These devices were studied and 
evaluated, and a description of each appears in the Appen­
dix, Exhibit C. The devices have been filed in the Read­
ing Room of the School of Home Economies, Prairie View 
Agricultural and Mechanical College in Texas, for future 
use by those interested. 
The writer made personal and informal interviews 
with several principals of schools which are used as off-
campus teaching centers for home economics students. The 
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purpose of these interviews was to secure additional infor­
mation concerning the filing of rating sheets of student 
teachers in the office of the principal# The following 
questions were asked: 
1. Do you keep in your office file a rating 
sheet of each student assigned to your 
school for student teaching? 
2. Do you receive letters requesting recom­
mendation of student teachers? What dis­
position do you make of such letters? 
3. Do you feel that rating sheets of student 
teachers, filed in your office, would be 
of any help? 
The Information gained gave the writer a better means of de­
termining the need for filing rating sheets of student 
teachers in the office of the principal. Generally, all 
correspondence relative to student teachers is referred to 
the cooperating teacher. A suggested form for filing such 
information appears in the Appendix, Exhibit E. This study 
was limited to provisions for off-campus student teaching 
for home economics students as followed by Negro teacher 
training institutions in the United States. The names of 
participating colleges in this study appear in the Appen­
dix, Exhibit D. 
The writer felt qualified, as the result of this 
study, to make a few recommendations for the enrichment of 
the teacher training program in home economics. 
71m W. R. Banks Library 
Prairie View A. & M. Colleg# 
CHAPTER IV 
FINDINGS AND DISCUSSION 
The data concerning the provisions for off-campus 
student teaching for home economics students as followed 
by leading Negro institutions in the United States were 
secured from eighteen such teacher education institutions. 
One institution reported that such a program had not been 
offered for two years; however, the questionnaire was 
filled out with the information for the last year that such 
course was offered. This information was not included in 
the findings. Another institution reported that their home 
economics program was limited to a service course for per­
sonal improvement, and was offered at the freshmen level, 
only; therefore, the questionnaire was returned unfilled. 
It is necessary to state that data used in this study were 
obtained from sixteen of the eighteen institutions whose 
replies indicated that they were teacher training institu­
tions and were offering off-campus student teaching in home 
economics. 
According to the review of available literature and 
the answers given to the questionnaire, off-campus schools 
are usually more typical of the teaching situations In 
which the student will work as a teacher than are on-campus 
centers. Students teaching in a full time'off-campus situ­
ation, acquire valuable experiences because they are en­
gaged in a full day's program, and therefore, can gain an 
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understanding of inter-relationships among the many pupil 
activities. 
The replies which were grouped under five headings 
gave an interesting overview of some practices followed for 
offering off-campus student teaching to home economics stu­
dents, It may be observed that it was with the functional 
phase of the problem that the findings have been found most 
significant. 
Concerning administrative practices, the sixteen 
institutions reported that nine (56 per cent) of them had 
no written agreement between the college and the coopera­
ting schools. However, about one-third of the principals 
in the cooperating schools kept a record of the names of 
the students who had reported to the center for student 
teaching. 
Personal interviews with several principals gave 
the investigator the idea that the principals felt that it 
was considered practical and necessary to keep such a rec­
ord, Apparently, these principals often received letters 
from prospective employers which request information con­
cerning the merits of certain college graduates. It was 
interesting to note that to the cooperating teacher goes 
the responsibility of answering such letters. No doubt 
this means of handling letters of this type is delegated 
to the cooperating teacher because of the closeness of the 
relationship between the student teacher and herself. 
Money was found to be a part of the written agree-
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ment in somewhat more than one-half of the cooperating 
schools; whereas, in twenty-five per cent of these schools, 
the money was paid to the cooperating teachers. One insti­
tution stated that no money was paid directly to the coop­
erating school or to the cooperating teacher, "but as a com­
pensation, her expenses were paid in full by the college 
for any professional course which she would take at the col­
lege. Thus, in this manner, the teacher was compensated, 
to some extent, for the services which she rendered to the 
college. The other 19 per cent checked that no money was 
Involved in the agreement between the cooperating schools 
and the institutions. 
One item of the questionnaire was designed to ascer­
tain the number of students who were regularly assigned to 
student teaching courses during 1955-56. The fourteen in­
stitutions reporting on this item revealed that the average 
enrollment for student teaching in home economics was fif­
teen students per institution. Two institutions did not 
check this item. The investigator felt that it was an over­
sight in responding. 
The data revealed that a decided preference among 
colleges existed for student teaching centers to be set up 
in senior high schools. As a matter of fact, all of the 
colleges reporter that they had established centers in se­
nior high schools. In addition, about one-half of the col­
leges had centers in the junior high schools, as well. 
TABLE I 
TYPES OF COMMUNITIES SERVED BY INSTITUTIONS 
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Table I shows types of communities served by insti­
tutions. The schools which were chosen for off-campus cen­
ters were located predominantly in small towns and in urban 
communities; however, 56 per cent of the colleges reported 
that they used rural schools as centers, as well. The data 
showed that the colleges, through their selections of cen­
ters, sought to provide student teachers with pre-service 
experiences in various types of communities. 
According to Cook and Gates <2)j 
The student teacher should acquire some general 
information on the various kinds of communities, 
and the problems that may be encountered in each. 
A small rural community may differ widely in its 
various patterns of activities from those found 
in a city. 
West Virginia State College furnishes a "Community 
Data" sheet which is filled out by the cooperating teacher 
to acquaint the student with some general information on 
the community in which she will be assigned for student 
teaching. 
Litherland (15) stated that off-campus schools 
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offered the trainee the greatest opportunity to break all 
ties with the college; therefore the trainee is able to 
concentrate her efforts on her teaching preparation. 
The responsibility of helping student teachers to 
make personal as well as professional adjustments appeared 
to be carried by the cooperating teacher. Host of the 
schools stated that they provided some instruction aids 
for student teaching; however, Table II reveals that the 
f 
provisions made related largely to school regulations and 
TABLE II 
INSTRUCTION AIDS FOR STUDENT TEACHERS 
Aids for Student Teachers Institutions 
Number Per Cent 
Statement of Philosophy 10 
Regulations and Policies 15 
Ron-instructional Activities 11 
Course Outlines 12 
Calendar of Activities 12 
Curriculum Guides 9 
Adequate Library 9 
School-community Recreation 7 
policies. Twelve schools provided student teachers with 
course outlines and calendars of school activities. Seven 
schools stated that they offered teachers information con­
cerning school community recreation. Perhaps one possible 
reason why all of the schools did not provide copies of the 
school's philosophy or curriculum guides is that they may 









There was little variation as to the student teach­
ers' place of residence during their period of service. In 
all centers with the exception of one, student teachers 
were required to live in the community. One institution re­
ported that their student teachers remained in the college 
dormitory while doing their off-campus student teaching. 
This was due to the fact that the location of the college 
and the cooperating schools permitted such arrangement. One 
institution indicated that they permitted their students to 
live with relatives while in the teaching center. Some­
times the institutions received written requests from par­
ents of the students for the privilege of permitting the 
student to stay with relatives who lived near the coopera­
ting center. None of the institutions permitted the stu­
dents to live in hotels. 
Three-fourths of the institutions reported that the 
lodging places for the student teachers were recommended by 
the principal after conference with the cooperating teacher. 
Generally, home economics student teachers were required to 
plan and prepare their meals, other than the mid-day lunch 
which was taken in the school lunchroom. One institution 
reported that their student teachers were permitted to eat 
some of their meals in the community cafe. Another insti­
tution added that some of their student teachers boarded 
where they lodged. To a considerable extent, the choice of 
a method of boarding was left to the student teacher. 
Since the ofl-campus student teacher has been ac-
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cepted as a co-worker of the regular teachers, 75 per cent 
of the institutions believed that she should conform to the 
regulations of the cooperating school. Four institutions 
did not check this item. The writer felt that this was an 
oversight on the part of those colleges who failed to check 
this item. It is very essential for the student teacher to 
realize the importance of working with the administrators, 
and in order to do this, she must conform to the regula­
tions and policies of the school. 
One of the key recommendations in Standard VI of 
the Revised Standards and Policies for Teacher Education is 
that students should have an opportunity for some full time 
student teaching. 
Topp (19) pointed out that: 
In a full-time off-campus teaching experience, 
the student finds himself confronted with situa­
tions which he will encounter as a teacher. He is 
able to concentrate on his student teaching with­
out interference of college classes or society ac­
tivities. ... These full time school duties give 
the student a greater understanding of his future 
role than would be possible otherwise. 
Botner (11) made a study of thirty institutions to 
determine which was the most effective—extensive or inten­
sive student teaching. He emphasized that more time alone 
for student teaching would not guarantee an effective stu­
dent teaching experience, but the success of student teach­
ing depended upon the type of experiences provided by the 
cooperating teacher within the length of the assignment. 
He stated that full time assignment did offer the greatest 
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possibilities for the student teacher to gain or have the 
total experiences of the teacher in service. 
Table III shows the number of hours each day and 
the length in weeks of assignments to student teaching as 
followed by the institutions. The largest per cent (75) 
of the institutions provided full-time student teaching 
TABLE III 
TIME SPENT IN STUDENT TEACHING OFF CAMPUS 







Two hours 1 1 
Half Day 2 1 3 
Full Time 3 l 6 2 12 
Total 5 l 6 2 2 16 
experiences; 19 per cent provided half-day; one college pro­
vided two hours daily. The number of weeks to which a stu­
dent was assigned to student teaching varied with colleges. 
Six institutions reported that students spent nine weeks in 
full-time off-campus teaching; three others reported that 
students spent six weeks in full-time off-campus teaching; 
one institution reported that students spent eight weeks in 
teaching; two institutions revealed (that students spent 
eighteen weeks in full-time off-campus teaching. According 
c 
to findings in this study, full-time student teaching for 
nine weeks was the most commonly reported pattern for off-
campus situations. 
3*+ 
Essential experiences were relative, ana were af­
fected by the objectives and the philosophy of the institu­
tions which sent the student to teaching centers, as well 
as by the personal needs of the student teacher. An under­
standing of the theory and principles of learning, infor­
mation about the learners, the place of the school in the 
community, and experience in the role of a teacher were es­
sential experiences of the teachers in training. 
All of the institutions provided for the develop­
ment of specific kinds of understandings and experiences 
through their methods courses for the student prior to stu-
teaching. 
According to Figure 1, these institutions agreed on 
six of the items. Developing the ability to direct the se­
lection and the guidance of home experiences as a part of 
the total growth experiences of the high school pupil was 
checked by 9^ per cent of the institutions. The same num­
ber of institutions considered the fact that the student 
should have some knowledge of the information as given in 
the teacher training handbook used by their institutions. 
Schorling (b) stated that the teacher training hand­
books for student teachers have two purposes: One is to 
provide guidance in teaching experiences, and the other is 
to acquaint the student teacher with local requirements and 
administrative routine. Since the material generally be­
comes obsolete and inadequate when evaluated in terms of 
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manual of materials covering state requirements and local ad­
ministrative routine would be usable. This type of informa­
tion could be kept up to date with little time and effort. 
Eighty-seven per cent of the institutions planned for 
students to teach at the same school where they observed. 
Through observation, the prospective teacher had an oppor­
tunity to become acquainted with the pupils, the class sched­
ule, the activities of the teachers, the arrangement of the 
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classroom, and to study the cumulative records of pupils. 
Experiences which students need cannot be classi­
fied uniformly because all student teachers have different 
backgrounds, abilities and needs; therefore, one section of 
the questionnaire was designed for the purpose of determin­
ing responsibilities which were related directly to the 
student teacher while in the off-campus center. The study 
revealed, as has been shown in Table IV, that certain acti­
vities such as developing units and daily plans, classroom 
routine, and learning to evaluate were a part of the acti­
vities in student teaching as practiced by each of the in­
stitutions. 
The preparation of the bulletin board was consider­
ed a regular responsibility by ten schools, while four 
schools used it only occasionally. Twelve schools provided 
opportunity for observation in adult work, while three 
schools seldom made provisions for observation of adult 
work. One institution reported that their student teachers 
were given the opportunity to observe and also to teach the 
adult class. It was interesting to note that most of the 
colleges felt that Instructional activities were considered 
important. 
It has been thought, as a result of a study of the 
information in Table IV, that most schools allowed student 
teachers certain privileges in room organizations. One 
half of the schools (50 per cent) permitted student teachers 
to keep registers regularly, while six (37 per cent) seldom 
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TABLE IV 
CLASSROOM ACTIVITIES AS A PART OP THE 
STUDENT TEACHING EXPERIENCES 
1 Number of 
Types of Activities Institutions Percentage 
*R S N R S N 
Instructional 
Classroom routine 16 100 
Daily plans & units 16 100 
Learn to evaluate 
Prepare bulletin 
board with pupils 
Observe adult work 
Room Organization 
Keep register or record 
Care for illustrative 
materials 
Room arrangement 
Made monthly reports 
Direct Activities 
Programs 
New Homemakers of 
America 
Field trips 
Total School Activities 





Visit other departments 
Make home visits 
Community 
Attend P. T. A. 
Attend Church 


































































gave them this opportunity, and two never permittee: them to 
keep registers# The homemaking teachers generally are not 
homeroom teachers, therefore they are required to keep 
;just the daily record book or a progress report and not a 
register for keeping the average daily attendance# It is 
to be noted that seven Institutions (Mt per cent) regular­
ly allowed the student teacher this privilege, seven (Mf 
per cent) seldom allowed it, and two (12 per cent) never 
allowed the student teachers to make monthly reports# A 
large number of schools regularly expected student teachers 
to care for illustrative materials, while five schools (31 
per cent) seldom expected them to do so, and one (6 per 
cent) never expected them to assume this responsibility. 
This type of experience might be of value to the prospec­
tive teacher, both in the present and in the future# Room 
arrangement was found to be done regularly by eight or one 
half of the schools (50 per cent), while seven schools (Mf 
per cent) seldom considered it important and one (six per 
cent) never allowed the student teacher to assume this re­
sponsibility# 
Most of the schools utilized to a great extent stu­
dent teachers* assistance in directing activities# Direct 
participation was expected by eight (50 per cent) of the 
institutions regularly, and eight of the institutions sel­
dom allowed student teachers to have charge of programs# 
This might be assumed to be fairly accurate, in that most 
schools require specific participation in one way or the 
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other in program planning and directing. Field trips were 
seldom plarmec by student teachers in eleven schools, while 
five schools expected student teachers to experience en­
tirely the organization and completion of field trips. On 
the other hand, practically all of the schools expected 
participation in the New Horn soakers of America, while one 
institution seldom expected student teachers to take an ac­
tive part in the organization. 
Apparently, then, most schools regarded the New 
Homemakers of America as of vital importance in offering a 
well-rounded homemaking program. Thus, they deemed it nec­
essary to require that each prospective teacher must pre­
pare for her role as a future NHA local adviser. 
All of the institutions were reasonably sure that 
the off-campus center acquainted the student teacher with 
the grading system and the administrative staff. Ten 
schools (62 per cent) expected the student teachers to at­
tend teachers* meetings, while six (37 per cent) seldom ex­
pected them to attend. Seven schools provided for the stu­
dents to visit in other departments of the school regularly; 
eight seldom did so, and one never did so. 
Twelve of the total number of institutions regular­
ly made provisions for home visitation by the students, 
while four schools seldom did so. It would seem that all 
schools would have made provision for this important phase 
of homemaking; however, the need for such home visits may 
not be as important in one locality as in others. According 
bo 
to Table IV, eleven of the colleges expected the student 
teachers to attend parent-teacher meetings regularly, while 
the others expected attendance seldom or not at all. Per­
haps the extent to which the student teacher will later co­
operate with the program of the school in which she may be­
come employed may be influenced by the degree of participa­
tion which she gave to such meetings during her training 
period. Furthermore, the student teacher should be trained 
to recognize that Parent-Teacher Association meetings pro­
vide opportunities for building good parent-teacher rela­
tionships. 
Ten colleges advised their trainees to attend church 
regularly, and six (*+0 per cent) seldom required attendance 
at church. Apparently, most centers leave this choice of 
attending church to the student teachers. 
It was Interesting to note that taking part in Fairs 
was a part of the program for nine (56 per cent) of the cen­
ters, while the others seldom took active part in Fairs. 
This may be due to the fact that some cooperating centers 
do not place too much stress upon the preparation for Fairs 
as a worthwhile learning experience. 
The off-campus cooperating teacher who works with 
the student teacher is one of the key people in any teacher 
education situation. The cooperating teacher has the im­
portant task of helping the student to develop into the 
best possible person and teacher. Her cooperation is in­
valuable in directing the experiences of the students who 
hi 
work with her. 
Monroe (6) stated that: 
The ma3or responsibility for direct supervision 
of the individual student teacher typically 
rests with the critic (cooperating) teacher who 
is in charge of the class group to which the 
student teacher is assigned. 
Having been employed by the local school board, the 
cooperating teacher is responsible for her own classes. In 
addition, she has many added duties when student teachers 
are assigned to her. These responsibilities include plan­
ning with the student teachers, observing carefully the 
work of the student teachers, giving helpful criticism, and 
providing worthwhile experiences for her student teachers. 
But above all, the administration expects her to see that 
her high school pupils are receiving a highly acceptable 
type of instruction. Thus, the duties of the cooperating 
teacher undoubtedly grow in no small proportion whenever 
she assumes the responsibility of assisting in the training 
of student teachers. 
The personality, interest, and educational back­
ground of the cooperating teacher are of untold value in 
attaining a successful program. Although the proximity of 
the public school to the teacher-training, as well as its 
teaching facilities, must be considered, these are felt to 
be secondary to the merits of the cooperating teacher. 
A check was made to ascertain the educational back­
ground of the teachers in the cooperating centers. It was 
found that all of the cooperating teachers had either a 
b2 
Bachelor's or a Master's degree In Home Economics. Slight­
ly more than one-half had Master's degrees and the others 
had at least 12 hours of advanced work on the graduate lev­
el. Forty-four per cent of the institutions replied that 
their cooperating teachers had taken courses in supervision 
of student teaching. The other institutions responded that 
some of their cooperating teachers had completec courses in 
supervision. One institution stated that one of their co­
operating teachers had not had a course in supervision. No 
comments or reasons were given for the lack of this special 
training; however, some states have found that a summer 
workshop can supply the needs for supervision information. 
Whatever the scholastic requirement may be in se­
lecting cooperating teachers, it is apparent that there 
should be some assurance that the teacher understands how 
to work with student teachers in the counseling situations 
which naturally will arise during their relationship. The 
opportunity for refresher courses should be provided for 
each cooperating teacher. Some institutions stated that 
they provide free tuition courses, or workshops, for their 
cooperating teachers. Not only does this provide a type 
of compensation for her services, but it also assures them 
that the cooperating teacher is prepared for her responsi­
bilities. 
The questionnaire had two items relative to the re­
sponsibilities of the cooperating teacher. The responses 
showed that less than one-third of the institutions expected 
^3 
the cooperating teachers to inform the student teacher on 
all matters which might have been omitted by the colleges. 
In the meantime, 56 per cent checked that they expected the 
cooperating teacher to give some of the information. This 
indicated that all of the institutions expected the cooper­
ating teacher to handle to some extent such problems which 
might arise. 
There was complete agreement among the colleges 
that the teacher trainer and the cooperating teacher should 
agree as to the amount of responsibility which a student 
should take, while in the center. The institutions were 
asked to indicate whether the cooperating teacher remained 
in classroom, observed, and participated in the work of the 
student teacher. Replies were received to the effect that 
most of the cooperating teachers remained in the classroom, 
observed, and participated in the work of the student teach­
er. All of the respondents felt that it depended upon the 
ability of the student teachers as to the amount of time the 
cooperating teacher remained in the classroom, because it 
was understood that the weaker students would need more gui­
dance. However, it is generally felt that the cooperating 
teacher should leave the classroom occasionally even if a 
poorer student is teaching in order for the student teacher 
to have the actual experience of being entirely upon her 
own. It is the responsibility of the cooperating teacher, 
and often a difficult one, to aid prospective teachers in 
acquiring the competencies generally felt necessary for a 
good classroom teacher. 
Every student teacher brings to the assigned teach­
ing centers her native talents, abilities, experiences, in­
terests, and needs. It is the responsibility of the cooper 
ating teacher to guide her in developing these so that she 
may make her optimum growth as a teacher. 
Evaluation in student teaching may be termed as the 
appraisal of the student teacher's growth in ability to 
work with youth and adults, and the ability to provide a 
desirable learning environment for them. Evaluation should 
be done by the student teacher, the teacher trainer, and 
the cooperating teacher. 
According to Figure 2, certain factors were given 
major consideration in evaluating the student teaching ex­
periences. The four items shown were considered as impor­
tant by more than one-half of the respondents. This rating 
by the institutions is In keeping with the trend in evalu­
ating teachers toward considering all aspects of their pro-
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fessional duties and obligations. Generally, the most high­
ly rated teachers on a school's staff are those who demon­
strate a high degree of versatility in the school's program. 
Apparently the institutions expect their teachers in train­
ing to demonstrate during their off-campus stay that they 
possess this versatility. 
All of the institutions considered classroom teach­
ing as a factor which should influence the evaluation of 
student teaching experiences. A large number felt that 
participation in extra-curricular activities was important 
as well as participation in community activities, and it 
was surprising to note that only 56 per cent of them felt 
that a high scholastic record was a factor which might in­
fluence the student teaching experiences. According to 
Dalrymple (12), this may be due to the fact that the C 
student's background might include a wealth of experiences 
which would prove valuable to her as a teacher. The inves­
tigator of this problem assumed that the scholastic records 
were not considered above the other factors since in so 
many instances teachers in service who have earned only C 
averages are found doing better work than teachers with A 
or B records. In view of this fact, many administrators 
have expressed the opinion that there is very little rela­
tionship between what a teacher can do and what she actu­
ally does. The writer felt that this accounted for the low 
degree of emphasis placed upon scholastic records when eval­
uating student teachers' experiences. 
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Additional factors used by some of the institutions 
were: personal growth during the period of student teach­
ing, relationship with pupils and cooperating teacher, her 
attitude toward criticism, cooperation with all concerned, 
and interest in her work. In view of the factors used in 
evaluating, the cooperating institutions should place more 
emphasis upon the students' campus participation in extra­
curricular activities to assure them of acquiring the ver­
satility which they will need as student teachers and as 
prospective teachers. 
Four institutions sent copies of their evaluating 
devices for off-campus student teaching. Several different 
devices were submitted by two institutions, which made a 
total of 2k evaluating devices which were recorded. 
A descriptive list of these devices appears in the 
Appendix, Exhibit C. Actual copies of these devices have 
been filed in the Reading Room of the School of Home Econo­
mics, Prairie View Agricultural and Mechanical College, 
Prairie View, Texas. 
Space was left under several of the items on the 
questionnaire for free response. Some of the comments were 
as follows: 
1. Our students are required to do student teach­
ing eight weeks on the campus prior to six 
weeks of off-campus student teaching. 
2. We have a one-day workshop on the college cam­
pus for cooperating teachers. 
3. In most instances, the principal discusses the 
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school*s philosophy, regulations and policies 
with the student teachers upon their arrival 
at the center. 
*f. We consider the student teacher*s personality 
and her relationships with pupils and cooper­
ating teacher in evaluating her achievement. 
5. The student teacher's attitude toward criti­
cism should be included in evaluating student 
teaching experiences. 
6. Personal growth during the student teaching 
period is considered a factor in evaluation. 
7. Student teachers observe and teach adult 
classes. 
8. Student teachers spend one day observing the 
home demonstration agent, 
9. Student teachers are required to attend pro­
fessional teachers' meetings and New Home-
makers of America's sectional meetings. 
CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
It has been the purpose of this study to (1) ana­
lyze the findings gained through the use of a questionnaire 
which was sent to twenty-seven leading teachers' colleges, 
relative to provisions for off-campus student teaching in 
the field of home economics education; and (2) to determine 
any uniformity in the development of competencies expected 
of the new teacher by these institutions. 
The three major assumptions underlying the problem 
were that the data obtained might enable the writer to eval­
uate in an analytical way the provisions for off-campus stu­
dents teaching in the field of home economics in some of the 
leading institutions for Negro students of the United States. 
A second assumption was that such an appraisal of the pro­
grams of institutions participating in the study might fur­
nish data that would enhance the quality of supervision and 
guidance offered by the cooperating teacher. 
It is felt that by studying the practices fostered 
by other reputable teacher-training institutions and the 
cooperating teachers in their designated student teaching 
centers would furnish reliable concepts, procedures and im­
plications for those concerned with improving the off-cam-
pus teacher-training program. 
And finally, it was assumed that some policies and 
practices may be identified which were vital to an adequate 
**8 
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program in laboratory experiences for the prospective 
teacher. 
Obviously, the major aspects of the problem would 
include the administrative policies followed by teacher 
training institutions; quality and effectiveness of cooper­
ating schools; the experiences of the prospective teacher 
prior to student teaching, and in addition, those experi­
ences which are to be provided during the period of intern­
ship; the preparation and responsibilities of the cooper­
ating teacher; and finally some factors influencing eval­
uating of student teaching. 
The data were obtained by means of a questionnaire 
sent to teacher training institutions. The sample included 
sixteen teacher training programs for the training of home 
economics teachers. Personal interviews were held with 
some of the principals and cooperating teachers of the off-
campus laboratory schools in Texas. 
The writer presented a statistical treatment of the 
data collected, and on the basis of which, the following 
have been selected as the major findings, pertinent to the 
solution of the problem in the various areas. 
Administration 
A written agreement between the cooperating school 
and the teacher education institution was practiced in some­
what more than one-half of the schools. Money was found to 
be involved in this agreement by one-half of the cooperating 
50 
schools, and the cooperating teacher was paid for her ser­
vice by twenty-five per cent of these schools. As a com­
pensation for her service, one teacher received expenses 
paid in full by the college for any professional courses 
which she took. It is difficult to evaluate the need for 
financial arrangements between the cooperating schools and 
the institutions, although a written agreement would help 
to clarify responsibilities. 
About one-third of the principals maintained re­
cords or rating sheets of student teachers in their office. 
Seemingly, the student and the public school would both 
benefit if more attention were given to such records. 
The schools chosen for off-campus centers were lo­
cated largely in small towns and in urban communities, 
though more than one-half also used rural schools. All of 
the institutions used senior high schools while one-half 
of the institutions used junior high schools. The colleges, 
through their selections of off-campus centers, seek to pro­
vide the student with pre-service experiences in all types 
of communities, where possible. 
The Student Teacher 
It was of interest to note that little variation as to 
the lodging of student teachers while in the teaching center 
was shown. Three-fourths of the institutions reported that 
the place of lodging was recommended by the principals and 
the cooperating teachers working together. 
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The largest per cent of the colleges provided full-
day student teaching experiences, and nineteen per cent pro­
vided half-day. The number of weeks to which students were 
assigned to student teaching varied with the colleges. How­
ever, the full-time student teaching program for nine weeks 
was the one most commonly used. 
It was of interest to note the uniformity which ex­
isted among the sixteen colleges concerning the kinds of 
experiences and understandings developed by the students 
prior to student teaching. It Is generally recognized that 
a wide variety of activities is essential in off-campus 
student teaching situations. More than one-half of the in­
stitutions considered the following activities as impor­
tant parts of a successful student teaching program* in­
structional activities, room organization, participation 
in total school activities, participation in community ac­
tivities. 
The Cooperating Teacher 
It was reported that slightly more than one-half of 
the cooperating teachers had earned a Master's degree, and 
the other one-half had to their credit at least twelve hours 
of advanced work on the graduate level. Forty-four per cent 
of the institutions replied that their cooperating teachers 
had had a course in supervision of student teaching. It 
has been recommended that the cooperating teacher should 
have a Master's degree, a course in supervision of student 
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teaching, and three years of successful teaching. 
All of the colleges agreed that the c ooperating 
teacher and the teacher trainer should agree upon the as­
signment for the student in training. 
Evaluation 
The findings regarding evaluation indicated that 
all of the institutions considered classroom teaching as 
done by the student teacher, a major factor in evaluating 
the student teaching experience. However, more than three-
fourths considered extra-curricular activities and partici­
pation in community activity of considerable importance} 
and slightly more than one-half considered scholastic re­
cords as students as a factor to be considered in evalua­
ting the worth of student teaching experience. However, 
most respondents felt that final evaluation should be a 
three-way cooperative action among the student, the coop­
erating teacher, and the teacher trainer. 
The evaluative materials for appraising the student 
teaching experiences, furnished by four of the institutions, 
included anecdotal records, handbooks, check lists, and ra­
ting scales to be used by the cooperating teacher and the 
student teacher. 
As a former cooperating teacher in the student 
teaching program of the Prairie View Agricultural and Mechan­
ical College, for home economics students, the writer felt 
that this study had given some specific direction to the 
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phases or activities dealing with the problem. 
Recommendations 
The following recommendations have been made based 
on the findings of this study s 
1. There might possibly be a written agreement 
drawn up between the cooperating school and 
the teacher training institution, defining 
the responsibilities of each. 
2. Full time student teaching for at least nine 
weeks seems to be the goal of most teacher 
training institutions, and especially those 
included in this study; and therefore, it is 
recommended for the consideration of those 
institutions that have not tried it. 
3. Principals might find it profitable to keep 
some form of evaluation sheet in the office 
files, regarding each student teacher. 
The teacher training institution could be of 
additional help by offering a workshop for 
cooperating teachers. 
5. Some form of recognition might be given the 
cooperating teacher for her contribution to 
the success of the student teaching program. 
6. The evaluation of the work of the student 
teacher might be more effective than it pre­
viously has been by becoming a cooperative 
action among the teacher trainer, the cooper­
ating teacher, and the student teacher. The 
principal might well be called in for this 
conference, also. 
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EXHIBIT A 
PRAIRIE VIEW AGRICULTURAL AND MECHANICAL COLLEGE 
Prairie View, Texas 
January 18, 1956 
Tos Chairman, Division of Teacher Training in Home 
Economics Education 
Fromt (Mrs.) Anna B. Alton, Investigator 
Mrs. E. May Galloway, Adviser 
Subject! Questionnaire Regarding Provisions for Off-
Campus Student Teachers in Homemaking Education 
in Leading Teacher Training Institutions 
I am making a study of the provisions for off-cam­
pus student teaching in Homemaking Education followed by 
leading teacher training institutions in connection with 
my graduate work in prairie View Agricultural and Mechan­
ical College, Prairie View, Texas. 
I should greatly appreciate the opportunity to in­
clude some of the provisions for student teachers followed 
by your institution. If you have any instruments which are 
used in evaluating the work of student teachers, I should 
be pleased to receive a copy, if possible. 
Please check and return the questionnaire in the 
stamped, self-addressed envelope at your earliest conven­
ience. The results of the findings shall be made available 
to all institutions who cooperated in this study. 
Your assistance shall be greatly appreciated, 
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EXHIBIT B 
PRAIRIE VIEW AGRICULTURAL AND MECHANICAL COLLEGE 
Prairie View, Texas 
January 18, 1956 
Provisions for Off-Campus Student Teachers in 
Homei:,akln£ EducationFollowed by Leading 
Teacher Training Institutions (195^55) 
(Mrs.) Anna B. Alton, Investigator 
Mrs. E. May Galloway, Adviser 
Name of Institution: 
Name of Supervisor of Student Teachers 
Approximate enrollment of student teachers in home econo­
mics! 
A. Type of Student Teaching Situations: 
Please check (x) the type or types of student teaching 
situation provided for the trainees by your institution: 
1. Rural a urban 5 small town : highly indus­
trialized . 
2. Senior high ; Junior high . 
B. Residential status of student teachers: 
Check item listed as permissible and probably true in 
your situation. 
Lodging Board 
3* Home of relatives 8. Cafe in community 
Non-related citizens 9. School lunchroom 
in community 
5. Hotel in community 10. Required to pre­
pare own meals 
6. Recommended by principal 





Please check the items which are true in your teaching 
center. 
11. The schools are generally similar to the situa­
tions in which they will probably be employed. 
12. Teaching experiences are provided in terms of 
all day assignment; half day; one or two 
hours per day. 
13* Teaching experiences are provided for 9 weeks; 
12 weeks; one semester. 
1̂ . Underscore the provisions made by the coopera­
ting schools. List others not mentioned in the 
space provided below. 
The cooperating schools provide student teachers 
with copies of: 
School*s philosophy Course outline 
School's regulations Calendars (holidays, 
and policies etc.) 
Program of non-instruc- Curriculum guides 
tional activities Adequate library 
. School community re-
creation 
Administrative Practices: 
Check (yes) or (no) if the following practices are used 
by your institution with the cooperating schools. 
15. A written contract between institution and cooper­
ating school: Yes Ho 
16. Money is paid by the institution to the school 
board: Yes No ; Cooperating teacher: Yes 
17. Principal maintains an official file for student 
teachers' records: Yes No 
18. Student teachers are required to conform to the 
regulations of the cooperating school: (As to 
holidays, etc.) Yes No 
The Student Teacher: 
Please encircle the letter which makes the items true 
in your situation. (R=regularly; S-sometimes; N=never) 
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19. (a) Instructional 
1. Classroom routine. 8 | S j N 
2. Making of daily plans and units. R ; S ; N 
3. Learns to evaluate. R ; S } N 
if. prepares bulletin board. R ; S ; N 
5. Observes adult work. R ; S ; N 
(b) Hoom Organization 
1. Keeps register. R ; S } K 
2. Cares for illustrative material, R S ; N 
3. Room arrangement. R ; S ; H 
if. Made monthly reports, B $ S ; N 
(c) Directing Activities 
1. Programs. R ; S 5 N 
2. NHA or other clubs, R 5 S ; R 
3. Field trips. R ; S 5 N 
(d) Total School Activities 
1. Know the grading system. R ; S ; N 
2. Know the administrative staff. R 5 S j N 
3. Attend teachers' meetings. R ; B } N 
if. Visit other departments. R ; S ; H 
5. Home visitations. R ; S 5 N 
(e) Community Activities 
1. Attend P. T. A. R ; S ? N 
2. Attend church. R ; S ; N 
3. Take part in Fairs. (Exhibits) R j S ; N 
if. Others _ 
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Experiences and understandings for students prior to 
student teaching. 
Please encircle the number preceding the experiences 
which are true in your teaching center. Example (22) 
20. Planning of instructional units 
21. Some knowledge of general school practices 
22. Knowledge of state course of study 
23. Knowledge of the teacher training handbook 
24. Knowledge of pupil-teacher relationship 
25. Recognition of individual differences 
do. Selecting and guiding home experiences 
27. Objectives—how to use them; ho\* to evaluate out­
comes in terms of objectives 
28. Teach where they observe 
The Cooperating Teacher 
Please check to what extent each of the following items 
are true. (All; Some; None) 
29. The cooperating teachers hold the following degrees 
Bachelor Master 
3C. Have had special courses in supervision of student 
teachingt All; some; none. 
31. Inform student teacher on matters which might be 
omitted in colleges All; some; none. 
Check (Yes) or (No) to the following items: 
32. Supervisor and cooperating teacher agree on the 
amount of responsibility of student teacher: 
Yes No 
33. Cooperating teacher remains in the classroom, ob­
serves, and participates in the work of the stu­
dent teacher: Yes_ No Sometimes 
pe?iences?flU€nCine evaluatlon of student teaching ex-
5?£i~Gle numbers which make the items true: list 
others used by your school. * 
2* p-?tfo?SSv?eaC?ing Scholastic 
activities°n coimnunity record 
3. Extra-curricular activities \\ 
EXHIBIT C 
EVALUATING DEVICES FOR THE STUDENT TEACHING 
PROGRAM OF FOUR INSTITUTIONS 
Mississippi — A Guide for Supervision of Student Teaching 
in Homem&king Education 
Chapters — Objectives of Student Teaching Supervision 
Supervising Teacher*s Responsibilities 
Professional Qualifications for Supervising 
Teacher 
Responsibilities of the College in a Student 
Teaching Center 
Suggestions to Supervising Teachers 
Criteria for Student Teaching Center 
Induction into Student Teaching 
Evaluation of Student Teaching 
Conferences 
General Policies 
Check Sheet of Experiences 
Total number of pages 22 
Name of College — Alcorn Agricultural and Mechanical 
Alcorn, Mississippi 
Missouri — Student Teachers' Bi-monthly Log 
Summary — This evaluating device includes a 
space for problems encountered by the student 
teacher; adjustment to teaching situation; 
evaluating of high school pupils; participa­
tion in school activities; suggestions for im­
proving the teacher education program; pro­
fessional growth; check list of teaching pro­
cedures and aids* Number of pages—three* 




Durham, North Caroline North Carolina College 
Summary 
1. Self evaluating sheets for student teacher...  9 pages 
2. Cooperating teacher*s report blanks pages 
3. Suggested observation form page 
Check list for cooperating teacher .......... page 
Total number of pages 
Institute, West Virginia West Virginia State College 
Summary 
1. Memorandum of Understanding between the teacher training 
program and the administrators of the off-campus teach­
ing centers » 1 page 
2. Forms for student teachers: 
Living arrangements in off-campus centers 1 page 
Directed observation sheet 2 pages 
Information sheet concerning teaching centers.. 1 page 
Suggested daily plan of work sheets....... 2 pages 
Community data sheet 1 page 
Minnesota Hating Scale (personal qualities 
and abilities) 1 page 
Weekly check list (self evaluation).. 1 page 
3. Forms for cooperating teachers: 
Personal data sheet concerning student teacher. 6 pages 
Daily observation record 1 page 
Advisory report of student teaching,... 1 page 
Rating and recommendation sheet 1 page 
lf. Forms to be used by cooperating teacher 
and student teacher: 
Observation of classroom management 1 page 
Observation of teaching technique 1 page 
Observation of pupil-teacher relationship...... 1 page 
Total number of pages.. ....22 
EXHIBIT D 
COLLEGES PARTICIPATING IN THE STUDY 
Name 
Alcorn Agricultural and Mechanical 
Alabama Agricultural and Mechanical 
•Delaware State 
•Elizabeth City State 






Prairie View Agricultural and Mechanical 
South Carolina State 
Southern University 
Tennessee Agricultural and Industrial 
Texas College 
Texas Southern University 
Tuskegee Institute 
Virginia State 










Jefferson City, Mo. 
Durham, N. C. 
Prairie View, Texas 






* Did not offer the teacher training program. 
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EXHIBIT E 
A SUGGESTED APPRAISAL SHEET FOR PRINCIPAL'S OFFICE FILE 
School 




Date expected to graduate 
Cooperating teacher 
Teacher trainer 
GENERAL RATING AS A PROSPECTIVE TEACHER 
(Underline one) 
1. Superior 2. Above average 3. Average 
Unsatisfactory 
Above Belbw tlnsatis-
Superior Average Average Average factory 





Self control J 
6 • Leadership _ 
B« Instructional 
Qualities 




3* Evaluation of 
work 
*+• Lesson planning 
5* Presentation of" 
lesson 
Principal 





Superior Average Average Average factory 
C. Total School and 
Community Activi-
ties 
1. Know of grading" 
system 
2, Attend teachers 
meetings 
3• Attend P. T. A. 
meetings 
Attend church 
5. Extra-curricular 
Comments! 
